[bookmark: _1j5f5zc7yj4f]Lesson 5
[bookmark: _g0vdau9lg9mp]Getting Started
[bookmark: _m192jzp81b9h]Objectives
When you have successfully completed this lesson, you will be able to
· explain how historic events and cultural factors influence an artist’s work
· describe and compare characteristics and traditions of artworks from various cultures and historical periods
· transform art history in the creation of a two-dimensional work
[bookmark: _7szjgogwstv8]Reading Assignment
In ArtTalk:
· “Art Traditions from Around the World,” pages 318–49
· “Western Traditions in Art,” pages 350–87
[bookmark: _ozyt6l457fl1]Art Supplies
Depending on which projects you choose to complete for this lesson, you may need some (or all) of the following supplies:
· pencils and sketch paper
· heavy, white drawing paper (9 × 12 in. or 12 × 18 in.)
· gum eraser
· your choice of watercolor, tempera, or acrylic paints
· large and small paint brushes
· mixing trays and water containers
· colored markers, crayons, oil pastels, and/or colored pencils
· scissors
· rubber cement
· art magazines with pictures of historical artworks
· newspapers and paper towels for cleanup
· access to a scanner and a computer with graphics software
[bookmark: _omevilhtt2xj]Overview
In the last lesson you learned that an art critic makes judgments about the success of an artwork based on what he or she sees in the picture. However, this process may not be enough to help us really understand a work of art. If the art is from another culture or period of history, we may need to know more about the culture or historic period in order to interpret the work.
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Fred Kabotie (Hopi, 1900–1986.) Hopi Tashaf Kachina Dance. c. 1946. Watercolor on paper. 12 3/4 × 21 7/8 in. Museum purchase, 1946. 15. © 2007 The Pilbrook Museum of Art, Inc., Tulsa, Oklahoma.
Again, look at the Kabotie painting that you studied in lesson 4. Through a critique of this image you can judge it to be visually successful. Look at the strong horizontal and slanted lines created by the arrangement of buildings and quiet spectators, and look at the costumed performers standing in a row. The striped figures are arranged in an informal cluster towards the center of the picture. This arrangement creates a focal point since all the other figures are very still and lined up in neat rows. Our attention is drawn immediately to these striped figures. There is an overall unity of formality and focus on some activity, which tells us that this picture is about a ceremony. We do not have any idea what the costumed figures represent or what the ceremony is really about unless we have some knowledge of the Hopi culture and beliefs.
In the 1920s, intellectuals, social activists, and some government officials were concerned about the U.S. government’s treatment of Native Americans, the deplorable conditions of reservations, and the attempts to suppress and, in many cases, eradicate Native American cultures and beliefs. Efforts to improve this situation included the establishment of studio art classes for Native American artists. These students were instructed in Euro-American ideals and styles, while being encouraged to draw on Native American cultures and traditions. Fred Kabotie, a Hopi with strong ties to the Santa Clara Pueblos, studied art at the Santa Fe Indian School. Here he learned the Euro-American technique of modeling figures. However he placed the figures against a blank background as in more traditional Native American painting. The subjects of Kabotie’s paintings were the ceremonial dancers and scenes of Pueblo and Hopi life. Kachinas are spiritual beings important to Southwest Native American religion. As sacred beings, it would be inappropriate to portray them or ceremonies involving them in a frivolous manner. In his painting, Kabotie shows us this line of dancing figures and solemn onlookers without the distraction of unnecessary background figures or celebrants. Those Native American viewers who understand the significance of the depicted kachinas may contemplate their meaning, and those viewers without knowledge of the kachinas’ religious meaning can, nonetheless, recognize the respect given to them.
[image: ]Madonna and Child on a Curved Throne. Byzantine. Thirteenth century. Tempera on panel. 32 1/8 × 19 3/8 in.
(Click to see the image on a museum website.)
In addition to necessary cultural knowledge, an image cannot be understood without some historical reference. Look at the Byzantine Madonna and Child on a Curved Throne. If you have been raised in a Christian culture, you will be able to quickly recognize this work as a picture of the baby Jesus with his mother. You might identify the figures in the little circular frames as either angels or saints. But why is the throne made to resemble a building? What building does this represent? It doesn’t resemble a contemporary piece of architecture, thus we may wonder if it represents a building that actually existed in the thirteenth century. Or is it a symbol for some particular building? Or maybe it is a walled city. The Byzantine people who viewed this painting would have known the answer to these questions; this image made sense to them. However, without this knowledge, we are left wondering about it.
Prior to the legalization of Christianity by Constantine, the first Byzantine emperor, in A.D. 313, Christians living throughout the Roman Empire had endured centuries of persecution. During that time, Christian artists had become skillful at communicating with other Christians through symbols hidden in paintings. However, life remained unstable during the Byzantine period. The law and order of the Roman government had collapsed. Displaced persons, homeless refugees, bandits, and armies of invading peoples roamed the countryside. Walled cities became places of refuge and safety for the people. Continued hardships reinforced the Christian, and now Byzantine, belief that the spiritual rewards of heaven were more desirable than the earthly world. Art images were increasingly of religious or biblical subjects since these themes remained constant and eternal in an uncertain world. Byzantine paintings of people show little interest in realistic human form or natural space. The figures exist in a golden atmosphere and flat space, which encourages the viewer to focus on the image and contemplate its meaning. Few children were educated to read or write, so paintings by Byzantine artists served as books that educated and instructed the population in the ideas, philosophies, and religious stories important to the Byzantine people. Figures, objects, shapes, and colors have hidden, multiple, and symbolic meaning. A chair carved into an interesting cityscape, for example, might represent the throne on which a queen sits. The carving may represent a place of safety: the city of Constantinople, center of the Byzantine world, or Jerusalem, figurative center of the heavenly kingdom. Gold is used to identify spiritual purity, heaven, and royalty. The color blue might also be used to identify the wearer of the color as a member of royalty, to represent fidelity, or to indicate that the mother of this child is the Virgin Mary of Christian iconography.
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Ben Shahn (American, b. Lithuania, 1898–1969). Liberation. 1945. Tempera on cardboard, mounted on composition board. 29 3/4 × 40 in. (ARTstor).
[image: ]
Elizabeth Catlett (American, b. 1915). Civil Rights Congress. 1949. Lithograph. 17 × 11 in.
(Click to see the image on a museum website.)
At the end of lesson 4, you saw images by Isaac Soyer, Elizabeth Catlett, and Ben Shahn. Did you understand the historical references of these pictures? Look at the date of Shahn’s picture. To what historic event of 1945 might the title, Liberation, refer? Why are the children playing in front of bombed and destroyed buildings? If you have knowledge of the events of World War II, you will understand that, during the war, Shahn’s children could not play outdoors for fear of bomb attacks. After the war they were liberated from bomb shelters and free to play again. The more you know about the history of the war, the more levels of meaning you can read in Shahn’s picture. The same is true of Catlett’s image. Here we see an African American child seated in front of a sheet-covered skeleton. The white form resembles a Ku Klux Klan sheet. Why do you think Catlett makes this visual connection? We need more historical information to understand Catlett’s powerful message. Civil Rights Congress was created while Catlett was living in Mexico and was designed to honor a prominent member of the civil rights organization of the same name. Catlett’s artwork represents her own concern for the African American community by using images that would be familiar to both African Americans and Mexicans.
 
[image: ]
Isaac Soyer (American, b. Russia, 1907–81). Employment Agency. 1937. Oil on canvas. 34 1/4 × 45 in. Whitney Museum of American Art, New York; purchase 37.44.
Some images are about past events, but they can also be associated with present-day events. Isaac Soyer shows us anxious, frightened, and desperate individuals in various stages of hope or despair about finding employment. These emotions were common among many Americans during the Great Depression of the 1930s. This image could also portray contemporary experiences. In many ways history repeats itself. People suffered hardships and experienced joy in days past, and they still do today. If we realize this idea, we can appreciate the art of the past. It was made by real people with real experiences to share. Many of these experiences are familiar to us still.
When you do your artwork for this class, you are recording history as well as making art. The paper, paints, and pencils you use are products of today. Byzantine artists did not have these materials. They used handmade paints from plants, animals, and minerals in their environment. Wood was more available to them than paper. Byzantine materials tell us something about the history of the Byzantines, just as your modern-day materials tell about the cultures of today.
[image: ]Paul Calle (American, b. 1928). Gemini VI Astronauts. Pencil on paper. 122 × 30 in. NASA, Washington, DC.
The Byzantine Madonna and Child tells us how these people saw the holy figures, how they imagined them to be dressed, and what they believed to be true about them. The clothes and objects an artist draws or paints may show the way things actually look at that period of time, or these objects may give an indication about what the artist imagines. Compare the clothing of the ancient Egyptian on page 323 (figure 12.5) with the clothing of the couple on page 381 (figure 13.36). How is the clothing similar or different? Compare the clothing of the Byzantine Madonna and Child to the astronaut suits shown in Calle’s drawing from lesson 1. What has happened in our history that makes these space suits a reality and not just imagination? Eight hundred years ago people could not have imagined humans would ever travel to the moon. They may have supposed only angels could travel so far away, and thus they would not have imagined space suits like the ones shown in Calle’s drawing. Today, because we have experienced the reality of space travel, we are able to include images of real space suits in artwork and imagine even more fantastic futuristic possibilities. Our art reflects what we experience and what we imagine. Our art is our history.
[bookmark: _h5teps847ag4]Assignments
[bookmark: _607nyfom0e6b]Part I: Review Questions
In a Word document, complete the “Building Vocabulary” sections on pages 349 and 387 of your textbook by writing the term that matches the definitions given. Be sure to number each answer correctly.
[bookmark: _klhdhgmbn916]Part II: Art Critique
In your Word document, compare and contrast two artworks from your textbook reading assignment—one from each chapter, or two from the same chapter. The one written critique should be between 250 and 500 words in length, single-spaced. Make sure that within the critique you go back and forth, comparing similarities and differences between each artwork. Be as detailed as you can and address the following:
1. Describe: What do you see? For each artwork you’ve chosen, give the title and page on which it is found. List all the things you see in each artwork. For each, give two characteristics of the style of the work.
2. Analyze: How are the works organized? Identify whether each artwork is realistic or abstract, or if it is a functional object or a building. Tell which art theory each work represents—imitationalism, formalism, or emotionalism. Explain how the elements of art—line, shape and form, space, color, value, and texture—have been used in each artwork.
3. Interpret: What are the artists saying? Explain the meaning or mood of each of these artworks. It is okay to make guesses here. Base your interpretation on what you’ve collected from the first two steps. If you are comparing functional objects or buildings, you may find the meaning of the object by interpreting its purpose.
4. Judge: Are these successful works of art? Give your opinion as to whether or not you feel these artworks succeed. If you are comparing functional objects or buildings, consider how the object works when it is used. Does it function properly for its purpose? Explain your answer.
[bookmark: _uxmn8x7u9z0]Part III: Art Project
In this art assignment, you will “transport” a person from a historical work of art into a modern-day scenario. You may do this assignment by cutting and pasting, drawing, painting, computer graphics, or any combination of these methods.
Look through art magazines, books, or the Internet to find a work of art from another period in history. The artwork should show a portrait of a person or a person involved in some activity. For example, you might choose the image of Daniel from Peter Paul Rubens’s painting seen on page 291 (figure 11.7) of your textbook or a figure from a painting by Van Gogh, Leonardo, or Renoir. Perhaps you would rather use a figure from a Greek vase painting or from a photo of a sculpture. Cut your figure out from an old magazine, a photocopy of the artwork, or a printout of a scanned or Internet image. Then, paste your cutout onto a larger (9 × 12 in. or 12 × 18 in.) sheet of heavy, white drawing paper. If you prefer, you can draw the figure yourself onto your paper.
Now, transport your person out of the past and into the present by creating a new and contemporary setting for him or her. You may create the background by cutting and pasting, drawing, painting, or computer alteration. You might make the figure appear to be at a rock concert, a modern-day grocery store, a shopping center, or some other location. For example, you might place Frida Kahlo, seen on page 239 (figure 9.19) of your textbook, into a line at an amusement park or the Mona Lisa in a convertible car. Be as creative and original as you can be. If you are using a computer program that includes impressionist or pointillist brushstroke options, you may want to experiment with these to see if they are useful for this project.
If you have chosen to do this assignment as a computer graphics image, follow the suggestions for digital artwork in the Guidelines for Submitting Artwork
[bookmark: _vme8vqm12av3]Submitting Your Assignment
· Upload your art to Flickr following the Guidelines for Submitting Artwork
· Submit the following in a single Word file. For each artwork, list the Flickr URL in the Word file.
· “Building Vocabulary,” page 349 (1–9) and page 387 (1–7)
· written critique comparing/contrasting two artworks
· artwork transporting a historical figure into a modern setting
Provide your response to this assignment as a Word document titled “[Assignmentname]_FirstnameLastname”. Follow these instructions to submit your assignment to Google Classroom.
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